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About Me

❖ Associate Professor of Rhetoric at Colorado State 
University — Pueblo

❖ Executive Director, Center for Teaching & Learning

❖ My Scholarly Interests? SoTL, Professional 
Development, Hispanic Serving Institutions, and Grant 
Writing



About Today
❖ #NCTCWrites on Twitter at @dsouder or 

@CSUPueblo_CTL

❖ Overview: Writing Across the Curriculum — and Across 
Your Campuses

❖ Part 1: Developing Problem Based Assignments Across 
Disciplines

❖ Part 2: Revision and Rubrics

❖ Wrap-Up and Next Steps



What We Won’t Talk About

❖ Teaching students to critically read a text — or to read 
difficult texts

❖ Developing interactive lectures as a way to inspire 
writing 

❖ Using a range of genres

❖ Issues of grammar or correctness





A Rhetoric for Writing Teachers

❖ PreWriting, Writing, 
ReWriting

❖ Writing as Economic Power
❖ Writing a Social Necessity 
❖ Writing as Knowing
❖ Writing as Social Interaction



–Erika Lindemann (A Rhetoric for Writing Teachers, p. 18)

“Writing is a process of communication 
that uses a conventional graphic system 

to convey a message to a reader.”



https://www.youtube.com/watch?v=QYcXTlGLUgE

https://www.youtube.com/watch?v=QYcXTlGLUgE


Writing Across the Curriculum
❖ Also referred to as Writing in the Disciplines (WAC or WID)

❖ 1970s, as rhetoric and communications were shifting out of 
traditional Literature and Languages departments

❖ Represents a move from product to process, recognizing 
that writing is a recursive process (prewriting, drafting, 
revising, editing)

❖ At its core is the assumption that all disciplines care equally 
for HOW students learn and the ways in which they critical 
engage with that discipline’s knowledge



Common Misconceptions
❖ Misconception 1: Writing & Critical Thinking in My 

Courses Will Take Time Away From Content 

❖ Misconception 2: Writing Assignments are Unsuitable 
for My Course 

❖ Misconception 3: Including Writing Assignments Will 
Bury Me in Paper Grading

❖ Misconception 4: I’m Bad at Spelling, Grammar, etc., and 
I’m Just Not Knowledgeable Myself to Help Students  



What Links All Disciplines?

Learning & Critical 
Thinking 
What does writing look like in your 
courses? What do you imagine it could 
look like?

Write for 5 minutes.

Share your ideas with your table.

What common ground did you discover?



Good News… in 8 Steps
❖ You CAN Become Familiar With SoTL Principles Linking Writing to Learning & Critical 

Thinking

❖ You CAN Design Your Own Course With Critical Thinking Objectives in Mind

❖ You CAN Create Meaningful, Discipline-Specific Tasks/Problems for Students to Address

❖ You CAN Develop a Repertoire of Ways to Give Critical Thinking Tasks to Students 

❖ You CAN Develop Strategies to Include Exploratory Writing, Talking, and Reflection 
(Revision!) in Your Course

❖ You CAN Develop Strategies for Teaching How Your Discipline Uses Evidence to Support 
Claims

❖ You CAN Develop Effective Methods for Coaching Students into Writing & Critical 
Thinking

❖ You WILL Start to Treat Assigning Formal Writing in Your Course as a Process



Part 1: 
Developing Writing Assignments



Scenario
❖ Imagine that you are an Accounting professor — and 

that you are crafting a new writing assignment for your 
introductory accounting course. You have two objectives 
for this assignment: 1) broaden students’ thinking about 
the global implications of and controversies surrounding 
fiscal management practices; and 2) create a writing 
assignment that will require students to read 
professional literature, think critically, analyze, and 
problem solve in a manner required of accountants each 
day.



Variations on a Theme
❖ Academic Essay: 5-7 page research paper

❖ Civic Argument: 4-5 page argument over current 
controversy in accounting

❖ Literature Review: 4-5 page review of current issues in 
accounting

❖ Critical Essay: 5-7 page analysis of academic article in 
accounting 

❖ Exploratory Essay: 5 page, first person, reflective narrative



Assignment Discussion

❖ What differences in thinking are encouraged by 
each option?

❖ What are the pros and cons of each assignment?
❖ Which assignment would you select, and why?



Assignment Design: Best Practices
❖ According to the Council of Writing Program Administrators and 

the National Survey of Student Engagement, effective 
assignments all include the following:

❖ An interactive component (brainstorming, invention, 
productive talk, drafting, revision, and more)

❖ A meaning-constructing task (authentic; must have 
rhetorical context)

❖ Clear explanations of writing expectations (prompt with 
purpose connected to course SLOs, grading criteria, revision 
expectations, etc.)





Problem-Based Writing Assignments
❖ Process-oriented, self-directed, and collaborative pedagogical strategy, designed to 

prepare students for successful post-undergraduate careers full of writing tasks

❖ Learners engage with an authentic, ill-structured problem that requires further 
research (Jonassen & Hung, 2008). 

❖ Differs vastly from “Topic-based” or “all about” assignments

❖ Assumes that even traditional university writing happens within disciplines that 
are rooted in controversies or unknowns within an academic community

❖ Students identify gaps in their knowledge, conduct research, and apply their 
learning to develop solutions and present their findings (Barrows, 1996). 

❖ Through collaboration and inquiry, students can cultivate problem solving 
(Norman & Schmidt, 1992), metacognitive skills (Gijbels et al., 2005), engagement 
in learning (Dochy et al., 2003), and intrinsic motivation. 



Six Steps to Problem-Based Design
❖ Step 1: Determine what outcomes you want to achieve, and 

how you will assess
❖ Step 2: Create a scenario and embed the problem
❖ Step 3: Informally introduce problem-based writing in your 

course (low stakes writing - or simple group work in class)
❖ Step 4: Research!
❖ Step 5: Final Assignment
❖ Step 6: Assessment!
Adapted from: https://www.facultyfocus.com/articles/instructional-design/ 

https://www.facultyfocus.com/articles/instructional-design/


Now to YOUR Assignment 
❖ We start first with pragmatic questions…

❖ How many units or modules are in my existing course?
❖ What are the main objectives for each?
❖ What sort of thinking am I trying to develop in the course? Across each unit or 

module?
❖ What aspects of my course are the most challenging for students?
❖ In what ways do I imagine changing my students’ study habits?

❖ And then ask the biggie…
❖ What difference do I want my course to make in students’ lives? Personally? 

Professionally?
❖ All to decide, will this be a low-stakes or high stakes assignment? How embedded in 

my course will it be?



Designing An Effective Handout
❖ Following the NSSE/WPA guidelines, effective assignment 

handouts have the following:

❖ Descriptive Task

❖ Role or Purpose

❖ Audience, or rhetorical context

❖ Format or Genre of Assessed Assignment

❖ Interactive Components (including timeline)

❖ Assessment Criteria



For Our Working Lunch
❖ What will your assignment look like?
❖ Consider all of the elements of an effective assignment 

handout
❖ The computer lab is open; start drafting, or revising, 

this new assignment and bring back draft 1 (2?) after 
lunch!

❖ Share your ideas and/or assignment draft with at least 
two of your peers — prepare to share out new ideas or 
questions you may have after looking at 



Post Lunch Recap: 
What’s Working? What isn’t?

Small Group Reporting



Part 2: 
Revision & Rubrics



Teaching Revision
❖ First, the bad news…

❖ You can’t teach students to revise. 

❖ BUT…

❖ You can only force them to do it so often that they begin 
to see the benefits of constantly tweaking, deleting, 
(re)crafting, and (re)writing over and over and over 
again.

❖ So, what does GOOD revision even look like?



"Read over your compositions and, 
when you meet a passage which you think 

is particularly fine, strike it out."

–Samuel Johnson



What Does Revision Look Like?
❖ Deleting — usually a lot

❖ Rewriting completely

❖ Review or analysis of good models

❖ Planning, talking, thinking, feedback

❖ New research or more research

❖ Rearranging big chunks

❖ Sometimes, revision means totally starting over…

❖ Which of these revision strategies does your assignment need?



Peer Feedback:  
Your Assignment Handout



Crafting Meaningful Rubrics
❖ What do you really want students get when they write?

❖ Small group work: What does your discipline (and campus) 
consider constitutes an excellent, good, satisfactory, or failing 
assignment?

❖ How do you currently assess assignments? Do you assess 
writing assignments differently? If so, in what ways? Why?

❖ Do you use rubrics when you grade? Do you share these with 
your students? Why or why not?

❖ Report Back!



The Primary Rubric Variations

❖ Analytic or Holistic

❖ Generic or Task-Specific

❖ Differing Measures for Describing Performance Levels

❖ Grid or Non-Grid



Holistic Rubric

❖ Single score reflects reader’s 
general or overall opinion of 
assignment (all criteria at once)

❖ Suggests that writing 
assignments, no matter the 
discipline, cannot be viewed as 
distinct parts of a whole



Analytic Rubric

❖ Separate scores for each 
criterion (eg: ideas, 
organization, use of evidence, 
attention to alternative 
perspectives, syntax)

❖ Assignment is broken down 
into component parts 
(weighted differently, in most 
cases)



Generic vs. Task-Specific Rubrics



Performance Level Language & Rubrics



Other Performance Measuring Language?

❖ Always, Usually, Some of the 
Time, Rarely

❖ Fully, Adequately, Partially, 
Minimally

❖ High or Broad, Adequate, 
Limited, Very Limited

❖ What stepped up/down 
language would be appropriate 
for your discipline?



Non-Grid Rubric, An Example
❖ Does the introduction clearly present the issue and the thesis, while 

creating reading interest? (10 points)

❖ Are the ideas sufficiently complex? (20 points)

❖ Are opposing views adequately represented or considered? (10 points)

❖ Is there appropriate evidence? Argument well-developed? (20 points)

❖ Is the essay well-organized? Are transitions effective? Do paragraphs 
have topic sentences? (10 points)

❖ Is language style appropriate to assignment/topic? (10 points)

❖ Are sentences well-constructed? Is the paper carefully edited? (20 points)



Core Competencies …and student learning 
objectives or outcomes 



Crafting Your Rubric
❖ Select categories of assessment that match the learning 

objectives of the assignment.

❖ Most rubrics include between four and eight categories 
of assessment.

❖ Demarcate levels of performance.

❖ Describe each level of performance for each category. 
Descriptions should be clear and as concrete as possible.

❖ Integrate the rubric into the course.



Revision & Uploading to Canvas

❖ TWO GROUPS

❖ Computer Lab — more drafting and start 
uploading to Canvas

❖ Remain here — let’s keep revising and addressing 
problematic glitches

❖ Meet back here at 2:45pm



❖ Keep revising! Assignments, rubrics! All of it! Above all, 
try something new…

❖ Ask for feedback; share your successes and failures with 
others; offer to review your colleagues’ assignments

❖ Consider agreeing to a series of planned observations

❖ Contact me: donna.souder@csupueblo.edu

❖ This PPT is available as a .pdf on my website: 
www.donnasouder.com/presentations 

Next Steps 

mailto:donna.souder@csupueblo.edu
http://www.donnasouder.com/presentations


–Albert Camus

“The purpose of a writer is to keep 
civilization from destroying itself.” 
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